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Mission Statement

The mission in the Department of College Success Studies is to guide students to increase self-
awareness, develop confidence in their ability to think and read critically, and study effectively. In
partnership with Student Life and Student Services, the department provides support to students
during their transition into the UVSC community and assists students in their discovery of a major
and a career path for their college experience and beyond.

Program Description

History:

College Success and Academic Literacy began officially as a department in May of 1984, when the
Learning Enrichment Center (LEC) was divided into departments and chairs were appointed for
each unit. Prior to this change, the LEC had programs and coordinators. The Reading and Study
Skills Programs were combined into a department with the same name. There were only a handful of
classes offered through these two programs. The name of the college at that time was Utah
Technical College. The college name was later changed to Utah Valley Community College and then
as four-year programs were added, it became Utah Valley State College. As the college and school
have evolved to meet the changing needs of the Utah Valley, so has Department changed and
matured, incorporating both CLSS courses (College Success) and CTRS courses (Critical Thinking
and Reading Strategies). The department’s name changed again to College Success Studies (in 2006)
in an effort to unite and align the two parts of the department (CLSS and CTRS).

College Success Studies (CSS) operates The Center for Student Success, a program that includes the
student success course (CLSS 1000), leadership/mentoring courses designed to train peer mentors
(CLSS 2200, 2300), and an ongoing scholarship accountability practicum (CLSS 240R). Peer mentors
(UV Mentors) work with each section of the CLSS 1000 course to facilitate successful experiences
for new students. CSS also teaches and coordinates the Critical Thinking and Reading courses,
which serve students who place below college level in reading, Other courses include The 7 Habits
of Highly Effective People, Stress Management, and Career & Major Exploration. CSS partners and
collaborates with multiple departments on campus, both in Student and Academic Affairs, to achieve
better student success and retention for the campus.

Course Offerings
COURSE CREDITS | DESCRIPTION
CTIRS 0800 Irztro to Critical 5 Remedial reading course designed for very underprepared
Thinking and Reading students
CIRS 0900 Criticd 3 Intermediate remedial reading course with an emphasis on
Thinking and Reading college reading comprehension and vocabulary.
College level reading course for students needing to meet
CIRS 1170 A dumced 3 prerequisites for other courses or for those wanting
Critical Thinking and Reading advanced instruction in critical thinking and college
reading.
CTRS 1180 Speed Reading 9 Teaches advanced speed reading concepts and brain-
active learning
CTRS 1190 Pouer Reading 2 Online course designed to focus on more efficient,
Strateges effective reading strategies
College Success Studies 3
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[image: image4.png]Designed primarily for first-year students with a focus on

CLSS 1000 Studerzt Suuccess 3 effective study strategies, connections to campus, and self-
awareness

g;zsdirsﬁ%smﬂ 7 2 For student government leaders on scholarship

CLSS 1040 Studem! 2 For student lead holarshi

Leadership D I government leaders on scholarship

CLSS 1050 L ibrary Researdh 1 Teaches the nuts and bolts of library research

CLSS 1100 Stress 3 Teaches high level stress and coping management skills

Maragerent : Hardiness and strategies.

CLSS 1200 The 7 Habits of 3 Teaches personal leadership, self-mastery, and principle-

Highly E fleaiwe Pegple centered behavior.

CLSS 2100 Career and 2 Addresses the needs of undecided students in exploring

Major E xplovation majors and careers.

CLSS 2200 L eadershnp 3 Pre-selection mentoring development course designed to
Mentoring I train potential UV Mentors

CLSS 2300 Leadership 9 Builds on the skills learned in CLSS 2200 and is designed
Mernoring I for selected UV Mentors.

CLSS 240R Leadersinp 9 Designed as ongoing training and accountability for UV
Mentoring Practicum Mentors.

Degrees Not applicable because we do not offer degrees through our department.

Program Consistencies

The School of General Academics' mission is to provide an early educational home to help students
explore the direction of their academic careers, transfer into degree-granting programs, or continue
their education for personal and career enhancement, Proactive involvement with students through
academic advisement, supplemental instruction, and tutoring programs encourages retention and
fosters student success. Departmental offerings help students to become better prepared for
subsequent college course wotk. Through collaborations with other academic schools and student
services, we strengthen interdisciplinary partnerships that benefit students across campus and
support institutional goals.

In keeping with the School of General Academics’ mission to help students become better prepared
for subsequent college course work, the Department of College Success Studies assists traditional and
non-traditional students who are under-prepared for college level reading and other courses related
to study and life skills. CSS is also an integral part of the institution’s mission and strategic direction
of student success and retention, providing the primary delivery of the first-year experience course.

Interaction with Other Programs

GSS collaborates with the two other developmental education departments in the School of General
Academics (Developmental Math and Basic Composition) to ensure that our students’ needs are
being met. CSS is an integral part of the campus-wide Student Success and Retention committee,
comprised of academics and student affairs to plan and implement strategies for the first-year
students.

Transferability

CSS courses numbered 1000 and above are transferable, elective credits.
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College Success Studies is unique as an academic unit because it serves students from a much broader
landscape than traditional departments. CSS partners with every academic unit to prepare first-year
students for college level work. Additionally, CSS partners and collaborates with most Student
Services and Student Life departments, including but not limited to:

Career & Student Employment— collaborates on undergraduate internships and career exploration
Student Health Services— collaborates on student health issues and the Student Success course
Center for Service & Learning— collaborates on service learning projects and several CSS courses
Center for the Advancement of Leadership— partners with the leadership certificate and CLSS 1200
Athletics— collaborates on student leadership courses

Student Government— multiple partnerships with UV Mentors and the CSS courses

Advisory Committee

GSS does not have a formal advisory committee. However, the campus-wide Student Success and
Retention Committee, along with the Partnership for Student Success, serve an advisory role for the
department, its programs and courses.
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FACULTY

Headcount and Instructional Full-time Equivalent

Total Instructors™* Number of Sections Insu'uctio(riaé%dit Hours Faculty FTE ¥
Dept | Towal | Contract | Adjunct | Total | Contract | Adjunct | Total | Contract | Adjunct | Total | Contract | Adjunct
CLSS 37 6 31 59 23 36 109 42 67 8.1 3.1 5.0
RDG
(CIRS) 6 5 1 19 18 1 57 54 3 4.2 4.0 0.2
CLSS 32 4 28 87 25 62 131 40 91 9.7 3.0 6.7
CIRS 6 6 0 18 18 0 56 56 0 4.1 4.1 0.0
CLSS 47 8 39 69 18 51 173 46 127 12.8 34 9.4
CTRS 9 5 4 23 18 5 69 54 15 5.1 4.0 1.1
CLSS 43 5 38 61 11 50 162 31 131 12.0 23 9.7
CIRS 8 4 4 16 11 5 54 40 14 4.0 3.0 1.0
CLSS 38 31 65 20 45 168 57 111 12.4 4.2 8.2
CIRS 8 4 4 18 13 5 51 35 16 3.8 2.6 1.2
Profile of Faculty
Faculty Tenure Experience . e
Member Rank Status Degtee (FT %il/esgce u’l;:::u:ogtegers to Subject Specialties
Y .
. . Tesching, 1 Semesor ol | C0llege Succes The 7
Marinda Assistant . > . Habits of Highly Effective
1st year MEd | Time College Teaching; 4
Ashman Professor . People; Career
Years Student Affairs logati
Administration Exploration
. s T Sl | et v
Elaine Carter Professor | Tenured | MEd e The 7 Habits of Highly
College Teaching; 1 Year Effective Peopl
Public School Administration ective Feople
3 Years Part Time College
Denise Assistant Teaching; 5 Years Full Time College Success; The 7
Hodekin Professor 6thyear | MOB | College Teaching; 5 Years Habits of Highly Effective
& Student Affairs People
Administration
. 8 Years Part Time College College Success; Career
. Associate Teaching; 7 Years Full Time X X
Michael Jensen Tenured | MEd X Exploration; Leadership
Professor College Teaching; 8 Years Mentori
Student Services nroriag
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Eldon Associate Tenured EdD Teaching; 8 Years Full Time Development Reading;
McMurray Professor ure College Teaching; 16 Years The 7 Habits of Highly
Middle School Teaching Effective People
2 Years Part Time College College Success;
Assistant Teaching; 2 Years Full Time Developmental Reading;
Marni Sanft P SES 6th year MA College Teaching, Rutgers; 5 The 7 Habits of Highly
rotessor Years Full Time College Effective People;
Teaching Leadership Mentoring
3 Years Part Time College
. Assistant | 6th year; Teaching; 6 Years Full Time .
Diana Stafford Professor Final M5 College Teaching; 30 Years Developmental Reading
Teaching K-12
. 14 Years Full Time College —
g;z 3}(’1 s Iés S?Cmi Tenured | MEd | Teaching; 5 Years Teaching Devgc;ﬁmenstal Reading;
oup: rofesso Middle/ High School ege Success

Productivity Profile of Faculty

Elaine Carter, Professor

Publications:
Text - Taking Contral of Your College Reading and
Learning Thomson Learning © 2001

NADE Journal: “Study Reading for Paired Courses”
- Vol. 3, 1997

NACADA Journal: “Hardiness Training for High-
Risk Undergraduates” Spring 2002

Presentations:

June 2005 CRLA in Logan, Utah, “The Inpact of
Metacogritive Instruction with Developmental Reading
Studerts: Increasing Self-E fficacy, Comprebersion and
Subsequent College Course Grades”

August 2004, Distance Education Workshop, UVSC,
“Keeping Studerts on Track”

Nov 2001, Student Services New Employee
Workshop Presentation

Certifications:

June 2002 - National Certification as a
Developmental Educator - Certified by Kellogg
Institute or the National Center for Developmental
Education in Boone, NC

December 2001 -~ Certified Hardiness Trainer -
certified by The Hardiness Institute, Inc. , Irvine, CA

July 1998 - Certified Facilitator, The 7 Habits of
Highly Effective People

Faculty Development:
Spring 2001 Honored as a Student Advocate at the
First Year Experience Conference in Atlanta, GA

Denise Hodgkin, Assistant Professor

Presentations:
November 2002 The 4 Roles of Leadership Learning
Waorkshop; Utah Valley State College

December 2002 Corgflit Resoltion; Utah County High
School Counselors Utah Valley State College

February 2003 The 4 Roles of L eadership Workshap (Co-
facilitator); Student Success Partnership Utah Valley
State College

April 2003 The 7 Habits of Highly E flectine People L earning
Waorkshop Utah Valley State College

June 2003 Foos: Adbieuing Your Highest Priovives
Workeshop; Staff Development Conference Utah Valley
State College

November 2003 The 7 Habits of Highly E ffectize Pegple
Learning Workshgp Utah Valley State College

October 2004 The 7 Habirs of Highly E flective College
Studerns; 5% Annual Leadership Conference Utah Valley
State College

October 2004 UVSC: Deteloping the Scope and Sequence of
7 Habits Collegiate Corriculurm Finding Your True North:
Education Leadership Conference Utah Valley State
College

February 2005 The 7 Habis of Highly E fectiwe People: A
Qharacter E ducation Course in the First-Year E xperience (Co-

presenter); National First-Year Experience Conference
Phoenix, AZ

October 2005 The 7 Habits of Highly E flective College
Studerts; 6% Annual Leadership Conference Utah Valley
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[image: image8.png]July 2001 Rank Advancement to Professor
Spring 2002 Fifteen Years of Service Award

April 2003 UVSC Board of Trustees Award of
Excellence

August 2004 Distance Education Outstanding
Instructor Award

May 2006 Provided 8 years of research data on CTRS
1170 students for Dr. Eldon McMurray’s doctoral
dissertation and assisted in writing it. Title: “The
Impact of a Metacognitive College Reading Course
on Students’ Comprehension, Reading Self-Efficacy,
and Subsequent English Course Grades.”

February 2002 & February 2006 Faculty Excellence
Award Nominee

Other:
May 2000 to December 2004 Department Chair

State College

Certifications:
November 2001 - Certified Facilitator, The 7 Habits of
Highly Effective People

July 2002 - Certified Facilitator, The 4 Roles of
Leadership

Faculty Development:
February 2003-2006 Annual Conference of the First
Year Experience

November 2004 The 8 Habit Debut
Member: American Association of University Women
Member: College Reading and Learning Association

Other:
2003-04; 2004-05 Faculty Excellence Award Nominee

2004-2006 Advisory Board, The Center for the
Advancement of Leadership

2004-06 Consultant to FranklinCovey Educational
Division— Collegiate Manual

2003-2006 Partnership for Student Success
2005 - present Department Chair

Michael Jensen, Assistant Professor

Publications:
2005-2006 Co-author Peer Mentor Companion (in-press)

Presentations:

February 2006 National First Year Experience
Conference: Maintaining the Momertum— Mentoring the
Merzor

February 2005 National First Year Experience
Conference: Peer Menoring Integrating L eadership
Opportunities Irto First-Year Programs

June 2004 National First Year Experience
Conference: Creating a Dynamic Partrership Betueen
A caderic Afffairs, Student Serdices, and Studert Life for a
Suceessful FYE Program.on a Commuter Campus and
Studert Peer Menors: Howto Dewlap a Program and Selec,
Train, and E mpover Students to be Leaders ina FYE
Program

February 2003 National First Year Experience
Conference: Self Awareness and Career Explovation

Faculty Development:
February 2003-2006 Annual Conference of the First

Year Experience

June 2004 Annual International Conference of The
First Year Experience

Member: College Reading and Learning Association
January 2003 The 4 Roles of Leadership

Eldon McMurray, Associate Professor

Publications:
2005-2006 Co-author Peer Mentor Comparion (in-press)

2003-2005 Writing Team for 11th ed revision of
Bearing a Master Studert

2002 Two of aKind: Scouting News

2002 To Buy or Not to Buy: School Book Clubs:
Parents Reading Magazine, Fall

Presentations:
February 2005 National Master Student Conference:
Using the Master Student MA P to Promote Critical Thinking

February 2005 National First Year Experience
Conference: Peer Mentoring Integrating L eadership

Qpportunities into First-Year Prograns
Keynote Speaker Yamhill-Carlton, Oregon Union
Alumni Banquet

Faculty Development:
Member: College Reading & Learning Association
(CRLA)

Member: International Reading Association
Member: National Research Council

Member: Association Scholarly Curriculum
Development

2001-2003  Strategic Planning Team, Carnegie

College Success Studies
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[image: image9.png]October 2002 Test Wars

Other:
2003-2004 Faculty Excellence Winner, UVSC School
of General Academics

2001-2002 & 2002-2003 Faculty Excellence
Nominee, UVSC School of General Academics

2004-Present Academic Director for Student Success
Program

2003-Present DRTP Committee for the Department
of College Success and Academic Literacy

2002-Present Partnership for Student Success

2002-Present Faculty Advisory Board for Teaching
Excellence

2003, 2004 (Summer) Acting Chair for the
Department of College Success and Academic
Literacy

Institute
2002-2005 Utah State Literacy Panelist

Other:
2004 Finalist: First Year Experience Advocate Award

2003 UVSC Faculty Excellence Award

1999-2004 Academic Director Student Success
Program

2002-2004 Doctoral Scholarship Award BYU

2002 PHI DELTA KAPPA: Leadership in Education
Award

2004-2006 Director, Faculty Center for Teaching
Excellence

Research Coordinator for Department of College
Success and Academic Literacy

Marni Sanft, Assistant Professor

Publications:
2005-2006 Co-author Peer Mentor Compardion (in-press)

Metacogritine A pplication Process: A Frameuork for
Teadhing E ffective Thinking Skill in FYE Comrses BYU
Freshman Academy website

Presentations:

February 2006 National First Year Experience
Conference: Maintaining the Momentum — Mentoring the
Merzor

February 2005 National Master Student Conference: -
Using the Master Student MAP to Promote Critical Thinking

February 2005 National First Year Experience
Conference: Peer Mentoring Integrating L eadership
Quporturities into First-Year Prograns

February 2004 National First Year Experience
Conference: Grticdl Thinking in FYE Comses: A
Frameuork for Student Success

Certifications:
Fall 2005 Certified Facilitator The 7 Habits of Highly
Effective People

Faculty Development:
February 2004 - 06 National First Year Experience
Conference

2005 Beaorring a Critical Thinker, 50 ed Advisory
Board

2005 Becorring a Master Studert, 11t ed  Advisory
Board

February 2005 Master Student Conference

July 2003 Psychology of Thinking (Teachers’ College,
Columbia University)

Diana Stafford, Assistant Professor

Publications:
Developing a College Level Vocabulary

Getting the Big Idea (Main Idea Skills)
Study Smarter, Get Better Grades and Save Time
Understanding Inference

Faculty Development:
2001, 2003, 2004 WebCT

February 2005 National First- Year Experience
Conference

2005 COMET Training

March 2005 National Association of Developmental
Educators Conference

Using PowerPoint Professionally (Distance Ed course)

College Success Studies
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2004-2007 Assistant Director, Student Success
Program

2003-2006 Partnership for Student Success
2003-2004 Faculty Senator

2005 The Center for Student Excellence Service
Award

2005 82006 Faculty Excellence Award Nominee

Stacy Waddoups, Associate Professor

Publications:

2001 Instructor Resource Marual for Taking Contrdl of Your
College L earring ard Reading. Byrd, E. H., Carter, E.C,
& Waddoups, S.D. Boston: Thompson Learning.

2001 Taking Control of Your College L earning and
Reading. Byrd, E.H.,, Carter, E.C,, & Waddoups, S.D.
Boston: Thompson Learning. ISBN: 0-15-506375-8

Presentations:
2005-2006 Tedwgues for Rate Flexibility While Reading
MaxComm, Incorporated (Salt Lake City, Utah)

2005-2006 More E fficient Reading and L earnirg,
Crossroads Health and Family Services (Salt Lake

City, Utah)

2001 Importance of Preparatory Literacy Comses for College
Freshman, Community College Conference (Utah
Valley State College)

Other:
Reading Coordinator for CTRS courses

Average Student Credit Hours per Full-time Equivalent

Student
3 Number | # Students Credit ¥ Student | ***Average
Department | ¢ Sections Enrolled Hours FTE SCH
(SCH)
Fall 2002 CLSS 58 1293 2469 164.6 42.6
CTRS (RDG) 18 414 1292 86.1 718
Fall 2003 CLSS 86 1850 2821 188.1 328 &
CIRS 17 398 1236 824 727 &
Fall 2004 CLSS 66 1298 3446 229.7 52.2
CIRS 22 459 1367 91.1
Fall 2005 CLSS 62 1184 3175 2117 51.2
CIRS 17 299 899 59.9 529 g
College Success Studies 10
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CIRS 17 343 1023 682 60.2
*##%+ Average SCH calculated by dividing the student credit hours (SCH) by the number of sections.
 Student FTE calculated by dividing student credit hours by 15.

% The number of sections reported trom this worksheet may differ from the number of sections reported in the
faculty info worksheet because these numbers were taken from the third week database while the data from the
faculty info worksheet were taken from the end of term database.
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Student Credit Hours
Average
¥ Number | # Students ¥ Student | ***Average SCH/
Department | ¢ e tions Enrolled FTE SCH Faculty
FTE
Fall 2002 CLSS 58 1293 164.6 42.6 5.3
CTRS (RDG) 18 414 86.1 718 17.0
Fall 2003 CLSS 86 1850 188.1 32.8 34
CIRS 17 398 824 727 17.5
Fall 2004 CLSS 66 1298 229.7 522 4.1
CIRS 22 459 91.1 62.1 12.2
Fall 2005 CLSS 62 1184 2117 51.2 4.3
CTRS 17 299 59.9 529 13.2
Fall 2006 CLSS 57 1202 2213 58.2 4.7
CIRS 17 343 9 68.2 60.2 15.9

##+ Average SCH calculated by dividing the student credit hours (SCH)
F Student FTE calculated by dividing student credit hours by 15.

l;ythe number of sections.

+ The number of sections reported from this worksheet may differ from the number of sections reported in the faculty info
worksheet because these numbers were taken from the third week database while the data from the faculty info worksheet were
taken from the end of term database.

Special Admissions Standard
GSS utilizes ACT and UVSC placement scores for all reading courses offered. In addition, some
students (Transition III and students on academic probation) are required to take CLSS 1000
(Student Success).

Possible Reasons for Attrition or Retention Rates

CSS does not have graduates and so does not track attrition rates. Retention, however, is a constant
focus and is part of the CLSS 1000 outcomes assessment. In partnership with Institutional Research
and the Student Success and Retention Committee, CSS works hard to provide retention assessment
and information for the campus and this will continue to be a high priority in the coming years.

College Success Studies
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Direct Instructional Costs per Student Credit Hours and Comparison of Costs per
Student to other programs

Cost Per DFTE
2001-02 2002-03 2003-04 2004-05 2005-06
GENERAL ACADEMICS $2,026.53 $2,140.45 $2,164.33 $2,455.62 $2,749.04
Basic Composition NA NA $2,272.87 $2,720.00 $2,865.49
College Success Studies NA NA $2,786.99 $2,701.62 $3,052.62
Developmental Math $1,662.54 $1,708.65 $1,848.43 $1,925.94 $2,232.48
English/Study Skills/Reading $2,519.20 $3,028.38 NA NA NA
ESL NA NA $5,148.55 $8,525.50 NA
Integrated Studies $8,277.37 $8,142.59 $7,687.23 $11,871.31 $15,824.21

Note:

The data in this table reflects the academic year expenditures and student FTE by department.

DFTE (departmental full-time equivalent) equals the student enrollment multiplied by the credit hours

for the particular course for each section instructed by a department/program totaled for Fall & Spring
semesters and divided by 30 (SCH). Data includes all budget-related enrollments (day, evening, off-campus, and
distance education).

Adequacy of Professional Development Funds

CSS does not have adequate funding for the professional development needs of its faculty. Most of
the department’s faculty should be attending the National First-Year Experience conference; the rest
should be attending the National College Reading & Learning conference and/or The National
Association of Developmental Educators conference. It should be noted that these conferences
provide many of the ideas for improvement and research for the first-year experience of our students
and programs. Additionally, these conferences provide opportunities for our UV Mentor team
leaders to present nationally. This underscores the need for regular attendance. Annually, the
department exhausts existing resources to send one or two faculty members to these critical
conferences. We have to rely on donations from other departments or apply through the Faculty
Center for faculty development funds for most of these costs. These sources are sporadic.
Additional funds are needed for professional membership dues and subscriptions to professional
journals.

There is absolutely no funding for faculty members who wish to pursue terminal degrees. Whether
the funding comes from released time or monies that can be applied to degree programs, this is a
glaring need as the College moves to university status and departments are working hard to increase
their scholarly reputations.

The department has consistently requested additional professional development funds through the
PBA cycle and as an ongoing part of their strategic planning will continue to pursue this needed

funding,

College Success Studies 13
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Adequacy of Library Holdings
GSS faculty members regularly utilize the library for reserve materials for classroom instruction;
supplemental videos and DVDs are also on resetve for our students to support their study.

Adequacy of facilities, computers, laboratory and other equipment

GSS is growing both in faculty FTE and student FTE. A learning lab is needed for our students to
support the developmental reading students, the career exploration and internship classes, and the
peer mentoring collaborations in student success. Upgrades to faculty computer equipment and

additional research software are also needed.

Other

CSS faces some challenges in program support. One primary challenge is the low number of full
time faculty needed to achieve the department’s many strategic directions. Faculty teaching loads
remain very high along with the expectation that outcomes, research, quality, course consistency, and
other tenure-able activities be incorporated. Although the CSS faculty members are a dedicated
team, this workload cannot continue if we are to sustain success over time. Additional staff FTE
would alleviate part of this challenge, as many faculty members spend time doing clerical and other
administrative duties. Extra staff would enable faculty to focus their time and energies on developing
research, analyzing outcomes, and mentoring one another.

UVSC is making student success and retention a top strategic priority. As such, CSS continues to
take on more of the retention efforts through added course offerings and peer mentors; resources
therefore become even more limited. UVSC is currently applying for a Title III grant in which the
focus will be student success and retention. If the College receives this grant, there will be some
resources applied to the department.

College Success Studies 14
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Strengths

Internal Reviewer:

CSS is student centered in creating programs and strategies to assist students succeed in
completing a college degree.

Relationships between Academics/Department of CSS and Student Affairs are positive and
collaborative.

Foundational work on UVSC’s Student Success and Retention Initiative was developed in
CSS. These retention and student success efforts have been strategic and have resulted in a
significant culture change in the entire UVSC campus community with respect to (1) how
these efforts are regarded; (2) organizational recognition through the Student Success and
Retention Committee (SSRC), and (3) hard funding,

Faculty members have a personal passion and interest in assisting adult developmental
students succeed.

UV Mentor (student peer leader) program is nationally recognized as a best practice
retention and student success strategy for higher education institutions

External Reviewer:

The UV Mentor program is an outstanding example of a peer mentor program. Everylevel
of this program has been carefully designed. The program exhibits depth of design and
development in the areas of student qualifications, training and monitoring. ~Students are
required to participate in training classes that stress they must perform at a high professional
level in all aspects of their position. This training will benefit the students in their future
career paths. Being a UV mentor provides these students an identity that strongly connects
them to the institution and the efforts of the institution to support student success.
Providing the mentors a study/ gathering area increases their prestige and credibility. The
College Success students have the opportunity to meet a successful student who can model
and articulate effective student behaviors. The mentor can share with them coping strategies
in an academic environment. Students are more comfortable going to the peer mentor with
some of their challenges, than they are going to their instructor. The class instructor benefits
from having the support of the mentor. The mentor supports the instructors’ efforts to help
students change behaviors. Having the mentor testify that the strategies work gives great
credibility to the instructor.

The Student Success classes are designed to address the developmental needs of first year
students. The curriculum is based on best practices for first-year students. The fact that
these classes are sought after by so many students is a true testament to the efforts of the
faculty involved in the design, development, and teaching of the course. A required
component of the course is a pre and post assessment used for outcomes reporting.

College Success Studies 15
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[image: image16.png]Longitudinal studies indicate that the students who take this course are more academically
successful than students who do not take the course.

e The packaging of the reading strategies courses into critical thinking and reading courses has
been an exceptionally positive idea. These courses make a significant difference in the
future of the students. The fact that there are students who see the wisdom in choosing the
take the course is once again a strong positive reflection on the faculty who designed and
developed the course. The overseer of the course ensures that the faculty are well trained
and monitored for teaching and grading consistency in the curriculum. The course uses
Critical Thinking Mentors to help the students be successful with the strategies. Including
the course as a prerequisite for major required courses reinforces the credibility and value of
the course to the students.

e The awarding of the Title 3 Grant to the College Success Studies program allows the
program to move forward in directions that are crucial as the college transitions to university
status. 'This grant will allow the hiring of full-time faculty members to teach and develop in-
depth assessment, research and longitudinal studies for all areas of the college. The grant
will allow the purchase of the student retention information tracking system. (SRITS). This
will provide a means to collect, maintain, and retrieve data used to monitor student success.
The data can be used to provide information to the other academic colleges regarding the
value of initiatives and efforts developed and implemented by the college.

e The very strong campus-wide collaboration that is exhibited in the programs and initiatives
will be an asset has the college moves ahead with the transition to university status.

Weaknesses
Internal Reviewer:

e Lack of terminal degrees for full-time faculty members in CSS Department. Out of the 10
full-time faculty members, only three have terminal degrees.

e  Lack of adequate funding for assistance for full-time faculty to obtain terminal degrees.

e Tack of adequate full-time faculty for current section load. More than 50% of sections
offered are taught by adjunct faculty.

e  Lack of adequate funding for instructional development for full-time faculty members.
Currently, faculty members may apply through the Center for Teaching Excellence and
Faculty Development for a maximum of $1,000 every 3 years; and, $900 for professional
development travel every 3 years. Full-time faculty should have funding available to be able
to attend a major conference in their teaching discipline each academic year.

External Reviewer:

o Retention efforts are hampered by so many students with such a wide range of academic
preparation. It is challenging to meet the needs of so many and the role of the institution
still wears many looks. Is it a community college, 4 year school, or a university? These looks
demand different responses from the School of General Academics

College Success Studies 16
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[image: image17.png]The College Success class has so many sections taught by so many individuals with different
levels of teaching expertise that it is challenging to monitor them for consistent level of
quality and depth. The instructors need training in student development theory and adult
education best practices. If this course is to be the main FYE course on campus and if it is
required, it must be monitored very carefully. As more full-time academics are added to the
campus commuaity, it is more important than ever to demonstrate that courses have
academic credence.

Though retention and student success are primary agendas of the university president they
need to become the primary agendas of the campus. The campus retention committee is a
start in this area, but there appears to be more need for campus wide awareness and effort
regarding retention.

Students are not required to attend an orientation program. This effort would allow
students to begin to understand the workings and requirements of the academic
environment. It would create a more uniform starting point for new students.

The retention from fall to spring is very low. This issue needs to become a priority for the
entire campus.

Internal Recommendations

Currently full-time faculty who want/need to or who are completing terminal degrees have
no on-going educational funding pool that is open and transparent to address this issue. A
Faculty Education Pool to assist full-time faculty in completing terminal degrees needs to be
set up and administered through Academic Affairs. This pool should be designed like the
Staff Education Pool that is currently run by PACE at UVSC. The PACE Education Pool
has $30,000 (Triple I Funds) set aside each year for full-time non academic employees. A
limit of $1,200 may be awarded for tuition each year. This funding to support full-time
faculty to pursue and achieve a terminal degree is especially important as UVSC moves to
University status. Full-time faculty need to be encouraged to complete their terminal degrees
in their areas of academic discipline. Because of the lack of full-time faculty members who
have their terminal degrees in CSS, it is essential for this department to have access to
educational funding

Funding for CSS full-time Faculty to attend a minimum of one national conference in their
respective discipline each year should be allocated.

Collaboration between CSS, Academic Affairs, and Student Affairs must continue with the
implementation of the Title III Grant. Every goal and objective in the Title III Grant affects
GSS. A continued successful working partnership must continue to ensure that the
mandatory First- Year Experience Program develops in ways that enhance the CSS programs
in an ongoing positive manner for students as well as faculty.

External Recommendations

Provide funding to develop a plan to assess the causes of student attrition. This might
require phone calls, e-mails or text messages to find out why students are not coming back.
Use this information to develop a campus wide retention plan.
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[image: image18.png]¢ As more faculty are added to the campus, there will be a change in philosophy across
campus. No matter what the tenor is, be sure to stress that retention issues at UVU are
everyone’s responsibility.

o Look into instituting an Early Alert program so that students can be notified early in the
semester that they are not doing well and what resources are available to help them with
academic issues. As part of the plan, include tracking of students who are notified. Keep
asking the questions regarding what initiatives make a difference in student success.

¢ Develop a strong first-year experience program. The program needs to meet the needs of
the many types of students at the institution. If the College Success Class is to be the core of
the program, develop unique sections that meet the needs of the specific populations. There
could be sections for Honors Students, reentry students, two-year degree seeking students
etc.

e Develop faculty training for the college success courses. With the tremendous success of the
course, it is important to develop a plan to keep the high quality of the instruction that has
been set by others.

e Develop a mandatory orientation program. Students need to understand the workings of
the institution and need a lot of guidance to facilitate this process. When all students have a
required experience, then other resources can build upon what the students have learned.

e Explore the advantages of developing linked courses or learning communities for first-year
students. These formats allow students to develop a broader view of how learning is
integrated as well as supplying strong social connections for students. All the valuable
collaborations across campus that have already developed can be used to further this
concept.

e Expand the peer mentor program to more programs on campus. The institution has such a
premier model; it should be copied to other areas of campus.
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| College Success Studies Response:

The strengths delineated by both reviewers contained many of the same themes. The department is
lauded for its peer mentoring program (UV Mentors) and many of its first-year programs and
initiatives. The Student Success class/ curriculum is noted as a best practice for first-year students, as
is the partnerships the department has developed with many other entities on campus.

The weaknesses mentioned by both reviewers were directly tied to recommendations for the
department. ‘The following list shows the summary of recommendations (bolded) and includes
additional comments (not bolded) from the department. It should be assumed that the department
endorses the recommendations and will intentionally include them in strategic planning efforts.

e Funding for faculty professional development, including aid for pursuing terminal
degrees and needed conference attendance. There is a lack of terminal degrees in the
department and a lack of resources (both in workload and in funding) is a major cause.
There are certain conferences that are integral to the growth and development of the
department and its programs.

e Develop faculty training for the Student Success course. Multiple sections taught by
multiple instructors lead to internal inconsistencies with curriculum and delivery.
This has been an ongoing problem for the department. Since spring of 2006, we have hired
three new faculty members. This will go a long way in addressing this concern. However, as
the program grows, in response to campus-wide demand, a comprehensive training program
must be in place to deliver learning objectives in a consistent way. Student development and
adult education components need to be incorporated as a part of the training for all
instructors.

e Continue strong collaboration with Student Affairs, the Title III Committee, and the

School of General Academics to provide a strong first-year experience program at
UVSC (UVU). This is an ongoing goal and there is a high level of commitment to foster
the existing partnerships and collaborative relationships.

Campus Wide Strategic Plans and Recommendations:

Many of the reviewers’ recommendations are initiatives that combine the efforts of the CSS
department, the School of General Academics, and the Institution. The following recommendations
are endorsed by the CSS department and internal strategic planning will include collaboration with
the various committees and departments who shepherd these efforts.

e Campus-wide retention plan. The Student Success and Retention Committee (and
Initiative) are actively engaged in implementing a campus-wide plan. The CSS department
has three faculty members on this committee and work hand in hand with the sub-

committees to comntinue moving forward on this effort.

e Develop a mandatory orientation program. This is at the core of the SSRC/SSRI
workload and CSS will help to facilitate this initiative.
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[image: image20.png]e Faculty awareness of retention issues, the first-year experience, and the Student
Success/UV Mentor program. This is an ongoing issue that is being addressed at the
School and campus level. CSS consistently addresses this issue through networkmg adjunct
training modules, and attending and presenting at local retention symposia.

e Institute an Early Alert program, including tracking students and explore the
learning communities/linked courses idea for first-year students. These are major
planning components of the Title IIT grant and the SSRC/SSRI initiative.

e Develop a more robust plan to assess the causes of student attrition. While this issue
is being addressed at the campus level, CSS needs to be more proactive in this area by
providing venues for assessment and producing consistent outcomes data to Institutional
Research. These increased efforts would benefit the entire College.

¢ Expand the peer mentor program to other areas of campus. This recommendation is
worthy of more consideration. The coordination and logistics of this would be difficult.
The carefully built infrastructure, including curriculum that students take before being
selected as a UV Mentor, is the major reason for the success of the Program. To expand the
peer mentoring model on campus would require extensive planning and resources. The
results of more student peer mentors, it is safe to predict, would be overwhelmingly positive.

Institutional Response and Recommendation

College Success Studies is accepted as fully meeting qualitative and quantitative_criteria. The
Academic Affairs Office recognizes the good work and effort given and the positive results achieved

by this department. The Academic Affairs Office will always encourage faculty to seek further
education and degrees but must see that as the responsibility of the faculty to achieve when it is not a
condition of employment. Academic Affairs is also looking at differentiated staffing where
appropriate to more directly and accurately staff programs to best achieve their purposes. Excellent
teaching with full teaching loads and a relatively smaller percentage of time committed to scholarly
pursuits will likely be the direction for developmental programs.
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